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Executive Summary

The decision to do a research project through the Dr. Stirling McDowell Foundation
was not difficult. Teaching in Structured Learning Classrooms for the past five years
in Regina has given me many questions and few answers as to the future of the stu-
dents I teach, and what we may be able to do better in our efforts to help them.
Working with students who present moderate to serious behavioural concerns at
school provides a unique perspective into their lives. My program, Integrated
Structured Learning, adds a new dimension in that I am able to be involved in the
regular school setting in the student’s own community. Many teachers who have
success with the children in a segregated setting see them fail when they return to
their home school. There are long held beliefs on why this happens, but having a pro-
gram that provides both settings simultaneously allows me the opportunity to
explore the topic further. This project was as much my desire to find answers for
myself and my classroom as it was to find answers for the students.

The decision to have a student make the transition from a small classroom to full
integration is not a difficult one for behavioural classroom teachers. Most integrate
students into their own school 50-100% before recommending that a student leave
the program. Once the student makes the transition, factors that the teachers no
longer control come into play:

1. The student is no longer transported to and from school. Truancy, lateness and
problems occurring during the trip to and from school then increase.

2. The community and school from which the student comes may have additional
risks. The student was sheltered from these risks and is now exposed to them
without the support of the small-group setting and the people with whom (s)he
has formed a trust relationship.

3. The students often return to their home school with their previous reputations.
The school is unaware of the progress they have made or the strategies that
have been taught to them. Old habits resurface because new ones are no
longer being reinforced

4. The staff members of the school are already dealing with pressures within their
classrooms. Adding another student with the expectation that the teachers will
learn and implement new strategies can be overwhelming and produce a feeling
of resentment. This situation does not bode well for the student’s long-term
success.

This project attempted a preliminary examination of these issues by gathering infor-
mation from regular classroom teachers and administrators. Its purpose was simply
to see what degree of awareness exists regarding my program and other specialized
programs, their mandate and their perspectives on readiness for reintegration. In
this examination I have discovered a number of issues to work on, as well as a few
more serious concerns that will require perseverance, patience and commitment to
Overcome.

Generally, I believe the information gathered here shows that specialized classrooms
serve a real and valuable need for students, parents and regular classrooms. It
would be virtually impossible to teach the students with whom we work in a regular
setting with any success. The teachers who do this job are specialists and their man-
date is different from that of a regular classroom teacher. There is, however, a lack
of connection between the regular and specialized programs, which does a disserv-
ice to everyone involved once a student is designated as ready to leave the program.
This project indicates that the first step to overcome obstacles in the integration
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process is to examine why we are struggling with it and deal with the issues at the
level of the educational professional. Many difficulties experienced by our students
could be overcome with education of the adults involved and better planning. There
needs to be greater understanding of the nature of behaviour and how it changes,
and we need to have a format for measuring that change so we can celebrate it and
not lose hope.
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DUST AND DREAMS

When the system has fallen...what do we do?

What happens to the child
What happens to the Child we once knew
Does anyone know where the little one goes

What are we doing to save the dream
to keep the promise
to keep the vision in their eyes

Some are lost and some are saved
some of them find their way

some of them make it through
some of them never do

When the system has fallen...what do we do?

Could you believe only once could make the difference
Could you believe you could make it through

Be the one to save the dream
to keep the promise
to keep the vision in their eyes

When the system has fallen...Ask, what must I do?
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Introduction

The diverse needs of students in our schools is possibly the most prevalent issue facing
teachers and administrators today. I believe the most demanding of the varied groups of
students we teach are the students with a behaviour disorder. Many Saskatchewan school
divisions have developed specialized programs in order to deal with the more serious
problems of student behaviour in our schools. These programs are designed to teach
students problem-solving, anger management and social skills, with the goal of reintegrating
them into the regular classroom. My research question — How can we Help Regular
Classrooms Support Lasting Change in Students with Behavioural Challenges? — stems from
my personal experiences in this specialized field of education.

STRUCTURED LEARNING CLASSRoOOMS (SLC)

The Regina Public School Board has many programs with a low student-teacher ratio that
focus on the different types of behaviour and academic problems. These programs involve
structured learning classrooms that provide therapeutic learning environments for students
whose behaviours include physical and verbal abuse of staff and students, and whose
presence in the regular classroom puts themselves and others at risk. SLC classrooms are
available throughout the primary years. They are located away from the students’ home
schools, but in a regular school setting. The environment they provide typically has nine
students to one teacher and two associates (three-to-one ratio). The staff is trained in
Nonviolent Crisis Intervention and all students are on individualized academic programs.

Adaptation Programs

Adaptation programs are low-ratio classrooms intended for students with mild intellectual
disabilities who require support beyond that offered through Learning Assistance Programs
and classroom modifications. There are primary, intermediate and senior elementary
programs available, as well as vocational programs at the secondary level.

Behaviour Adaptation Program (BAP)

Also therapeutic environments, these classrooms combine the requirements for SLC with
the requirements of Adaptation programming.

Supportive Environment

These programs provide low-ratio, therapeutic environments that accommodate students
with anxiety-based and emotional/social disorders, such as Obsessive-Compulsive disorders
and high functioning Autism (i.e. Asperger’s).

Alternate Education

Alternate education includes primary through secondary programs for students with
moderate intellectual disabilities. They emphasize functional academics, communication,
social skills, independent living skills and vocational programming.

Fresh Start

Fresh Start is a program for youths who are capable of regular academics but have been
unsuccessful in grades 9, 10 or 11. The students must be between 14 and 17 years of age,
have a low frustration level and have some commitment to their educational program.
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Integrated Services Program

This educational program is offered at the middle years and high school levels to
at-risk youth who have had unsuccessful school experience due to behavioural
issues. Students may have low frustration level, require a modified program
and/or pose some risk to others.

The SLC classrooms have had a great deal of success with violent and aggressive students
and have provided an excellent demonstration of the progress these children can make.
However, when many of these students are returned to a regular classroom, they are unable
to transfer their new skills to the new setting and they regress to old behaviours within the
first year. Should the deterioration in their behaviour continue, the students may be re-
referred. The result is a dependency on the low-ratio environment, or worse, a complete
rejection by the student of all programs and an escalation in violent and at-risk behaviours.
To combat this negative outcome, the Regina Public School Board created the Integrated
Structured Learning Classroom (I-SLC) in 1998, which I presently teach.

I-SLC Philosophy

The I-SLC is an individualized education and treatment program for those children who are
unable to function consistently in a regular educational environment, but who have
responded to intervention with significant positive gains, or those whose behaviours are
considered to put them “at risk” but who have been responsive to early interventions.

The fundamental objective of the program is to help the students develop the skills that
would allow them to be successfully integrated full-time into their home schools (see
Appendix 2).

As with any new program, “bugs” have surfaced with SLC that needed to be worked out.
Perhaps one of the greatest stumbling blocks was the need for a “bridge” or “path” between
the regular classroom and the SLC program. SLC programs provide many things that are
not practical in the regular stream including low ratios, individualized (not just modified)
programming, and strategic interventions to deal with outbursts, as opposed to the
imposition of consequences alone. The idea behind acquiring a research grant from the Dr.
Stirling McDowell Foundation was to pursue how connections could be made and obstacles
identified and overcome. The learning from the research was then put into action.
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Methodology

In developing a format for this research it was important to identify all the issues I was
encountering as an [-SLC teacher and my beliefs surrounding the education of these
students.

ISSUES

1. Receiving schools frequently showed little or no knowledge about the specialized
program from which the student had come, nor did they understand the intervention
techniques that had been taught.

2. Classroom teachers frequently had overly high expectations regarding the student’s
ability to control and prevent behaviour problems.

3. Schools generally lacked the time and/or space required to set up positive
intervention plans properly.

4. The general expectation that classroom teachers “handle” less serious behaviour
issues and the generally accepted procedures used by most schools conflict with the
processes taught in SLC classrooms (e.g., Problem Solving and Non-Violent Crisis
Intervention).

BELIEFS

1. I have a firm belief that students can be successful once they leave SLC. It is
the responsibility of the adults to nurture and sustain the environments neces-
sary for this success.

2. I believe the behaviour is separate from the child. For example, a child is not
“bad” or “good” — that is an identification of the way they are acting.

3. I believe in the self-fulfilling prophecy — that children who are treated with
anger, frustration and intolerance learn these behaviours and exhibit them. On
the other hand, those who are loved, encouraged and nurtured learn to set
goals, grow and teach others.

4. I believe children need to be educated about their behaviour and any conditions
associated with that behaviour. Children should not be shamed into hiding
legitimate medical reasons for their problems, nor should they be allowed to
hide behind these reasons or use them as an excuse to fail. Self-respect begins
with self-knowledge.

5. I believe that the Stages of Grief (Kubler-Ross 1969) can be applied to all chil-
dren and families of children who exhibit serious behavioural concerns. Just as
a person who has lost a loved one experiences denial, anger, bargaining, depres-
sion and, it is hoped, eventual acceptance, so do the parents of children who do
not fit into what we consider the “norm”. Many are in such a state of anger or
denial that they avoid contact with the very agencies that could help them. In
schools it is our responsibility to see which stage each family member has
reached and accept him or her at that point. It is futile to push a family into
aggressively pursuing help if it is still in mourning over the condition. The fol-
lowing story, printed in the LD Online newsletter (December 2001) outlines this
futility well.
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Welcome to Holland

by Emily Perl Kingsley

I am often asked to describe the experience of raising a child with a disability — to try to help
people who have not shared that unique experience to understand. it, to imagine how it would
feel It’s like this......

When you're going to have a baby, it’s like planning a fabulous vacation trip - to Italy. You
buy a bunch of guide books and make your wonderful plans. The Coliseum. The
Michelangelo David. The gondolas in Venice. You may learn some handy phrases in
Italian. It’s all very exciting.

After months of eager anticipation, the day finally arrives. You pack your bags and off you
go. Several hours later, the plane lands. The stewardess comes in and says, “Welcome to
Holland.”

“Holland?!?” you say. “What do you mean Holland?? I signed up for Italy! I'm supposed to
be in Italy. All my life I've dreamed of going to Italy.”

But there’s been a change in the flight plan. They've landed in Holland and there you must
stay.

The important thing is that they haven't taken you to a horrible, disgusting, filthy place, full
of pestilence, famine and disease. It’s just a different place.

So you must go out and buy new guide books. And you must learn a whole new language.
And you will meet a whole new group of people you would never have met.

It’s just a different place. It's slower-paced than Italy, less flashy than Italy. But after you've
been there for a while and you catch your breath, you look around.... and you begin to notice
that Holland has windmills....and Holland has tulips. Holland even has Rembrandts.

But everyone you know is busy coming and going from Italy... and they're all bragging about
what a wonderful time they had there. And for the rest of your life, you will say “Yes, that’s
where I was supposed to go. That's what I had planned.”

And the pain of that will never, ever, ever, ever go away... because the loss of that dream is
a very very significant loss.

But... if you spend your life mourning the fact that you didn't get to Italy, you may never be
free to enjoy the very special, the very lovely things ... about Holland.

©1987 by Emily Perl Kingsley. All rights reserved. Reprinted by permission of the author.
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OBSERVATIONS

In dealing with teachers and administrators involved with students with behavioural
challenges, I observed many similarities in what they expressed as their concerns:

He is violent, and out of control.

She is unmanageable. She defies anything | say, and will throw a tantrum
when | push farther.

He is incapable of calming down. Once he gets started — watch out!

I could have helped, but | have 26 other kids in my room. | don’t have all day
to sit with one child.

What if one of these days she really hurts someone?

It doesn’t matter what he’s done — | send him to the office, and he’s back 15
minutes later, saying ‘sorry’. What good does that do?

Every time we get a plan in place, he disappears for a week. How are we sup-
posed to make any headway when he’s not here?

I can’t watch him all the time. | already have him in with me at recess, and
during music. Sure, he’s not in trouble then, but as soon as I'm not here...

It became clear within a few months that the families were not the only ones showing signs
of frustration and even grief. The teachers had real concerns and most were searching for
real answers. These were good teachers who wanted the best for their students but they had
limited ability to use the techniques used by SLC staft. The “status quo” did not satisfy their
needs, and lack of alternatives allowed them to fall into the pattern of labels and blame for
the students’ negative progress. As the student was abandoning his new strategies and
reverting back to “survival” mode, the teachers and schools also began to withdraw. I
therefore decided that it was important to go to the teachers and get their ideas on what they
need to help these students succeed.

DATA-GATHERING

Survey Questionnaire

I decided to do this in the form of a survey, which would include relatively generic
questions about programs in our system, the referral process, awareness of the programs
and needs of classroom teachers and their administrators. The survey questionnaire is
provided in Appendix 1. I distributed six copies of the questionnaire to each of the nine
schools with which I worked, including a letter describing the project and how the data would
be used. I asked the administrator and classroom teacher I worked with to be two of the
respondents, and for the principal to distribute the other questionnaires to staff he or she
felt would have relevant background.

The questionnaire asked for the following data:

* School, grade and years of experience of each respondent was identified in order to
determine whether the responses came from a wide variety of teachers and
administrators, including both new and experienced teachers, from all areas of the
city. Also, the survey data were analyzed according to these factors.
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e Questions 1 & 2 identified whether the respondent had any, and how much,
experience with this type of student.

e Question 3 identified the preparation for the student. It is interesting to note that in
the United States, Public Law mandates that proper supports be in place BEFORE
students such as these integrate into a regular program. As no such requirement
exists in Canada, it is up to individual schools to become prepared for these
students.

e Question 4 identified any support that these students receive in addition to that of the
classroom teacher.

* Question 5 & 5.1 identified actual and perceived acceptable time frames for board-
level supports (psychological assessment, 1Q tests, etc.).

* Questions 7 & 8 identified the receiving person’s knowledge, not only of the existence
of outside programs, but what need each program addresses.

e Question 9 identified factors that individuals feel impede their ability to handle
behavioural concerns properly.

The survey did not address specific student concerns, but its general nature allowed the
development of a picture of the environments into which our students are integrated.

Analysis of Records

While I was awaiting responses from the surveys, I searched through my own records to
come up with concrete information on what makes a successful program for students with
behaviour challenges. Of course, individual personality and circumstances are always
major considerations with any child. However, I was searching for patterns in student
behaviour, particularly in the behaviour of those students who successfully left SLC.

SLC classrooms use a variety of tracking and evaluation devices to monitor students’
progress, identify their deficits and strengths, and plan for successful school experiences.
I have kept these records consistently and was able to use my files for the past three years
to evaluate the reduction in frequency and intensity of outbursts, restitution skills,
reflective ability, problem-solving skills and turn-around time.

¢ Observation Sheets. My observation sheets are daily anecdotal records. Their
information, which is detailed and specific, often provides insight into triggers and
other patterns of behaviour not easily identified (see Appendix 3).

e Communication Book. The daily communication book is a means for students to
analyze their own behaviour on a daily and weekly basis. Students add points up
weekly, which determine the color of the level they are on for the next week. Each
level contains 10 different goals that relate to expectations regarding behaviour at
each level. There are levels of four colors — Red, Yellow, Blue and Green. There is also
one Black level for students on In-School Suspension or students returning from
Out-of-School Suspensions who have not shown that they are ready to be part of the
class. Sheets are turned in weekly and kept in binders for staff or students
themselves to go through (see Appendix 4). The binders are somewhat similar to a
portfolio of student work. Teachers use them to note the frequency and duration of
“rough spots”, to show students that they have made it through similar situations
before, or to demonstrate to students how far they have come. In relationship to the
communication book, it is important to note that students who were designated
ready to leave I-SLC did not necessarily demonstrate a change in the negative
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behaviour itself. They may have displayed the behaviour far less often, or they may
have shown proper use of skills that lessen the impact of the behaviour (e.g.,
restraint, walking away, self-imposed time out, verbal rather than physical venting,
acceptance of responsibility, remorse or restitution).

e Problem Logs. The final tools used for the purposes of this project were the problem
logs kept by students after each incident. A variety of problem-solving formats may
be used depending on the abilities of each student and the circumstances
surrounding the incident. In the logs I look for admission of a problem, acceptance of
responsibility, accuracy (honesty) and creativity of alternate or restitution solutions.
Students can learn to identify their own patterns of behaviour and generate workable
solutions for themselves. Students who used this tool well were often on higher color
levels and were experiencing fewer problems with their peers and classroom teachers.

Research Results

SURVEY RESULTS

Of the 53 surveys distributed to 9 schools, 18 were returned, representing 7 schools. I was
generally pleased with the response, especially with the response from teachers who were
willing to add information and suggestions outside the survey questions.

Initial Questions

The purpose of these questions was to identify whether the responses represented a
cross-section of teachers and administrators in the Regina area. They showed a range of
experience in the respondents from 5 to 30 years. The respondents represented teachers in
grades two through eight and included six elementary school administrators.

Question One - Referrals

With respect to the number of students referred to Student Support Services each year for
behavioural reasons, 33% of the administrators who responded indicated that they refer O-
3 students and 67% indicated that they refer 4-6 students. The teachers’ responses to this
question were less significant since teacher referrals are included in the administrators’
numbers.

Question Two - Re-referrals

The number of re-referrals each year to Student Support Services was spread out evenly
among the respondents. No students, one student or two students were each re-referred by
one-third of the respondents.

Question Three — Preparation for Receiving the Student

Half the administrators who responded felt that they were forewarned that the student would
be at the school, received information and/or support from the student’s previous program,
and felt prepared to handle the student’s behaviours in a way that was familiar to the
student. Some 67% were familiar with the program itself. One response was qualified to
indicate that forewarning and information were received “sometimes” and “if we ask for it”.

Of the teachers who responded, 56% felt they were forewarned that the student would be
in their class; 78% received information and/or support from the student’s previous
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program; 22% were familiar with that program; and 33% felt prepared to handle behaviours
in a way that was familiar to the student.

Question Four - Support for the Student

This question was misinterpreted by most respondents, who indicated the total number of
students in their class who receive Learning Assistance, additional assessments or other
supports. As the information did not focus on students referred to special programs, it has
not been included in the results.

Question Five - Time Frames for Supports

Among the respondents who were administrators, 67% indicated that they wait 2-4 weeks
for a response from their referral, while 33% wait 0-2 weeks. All administrators indicated that
0-2 weeks was an acceptable time frame for this process.

Among the respondents who were teachers, 56% said that they wait 2-4 weeks for initial
response; 11% felt that they wait 4-8 weeks; another 11% wait over 8 weeks; and 22% did
not know. While 89% of teachers felt that 0-2 weeks is the most acceptable time frame, 11%
felt that 2-4 weeks was fine.

Question Six - Re-referrals Returning to a Specialized Program
No administrators answered this question, and two placed question marks beside it.

Also, 34% of teachers did not answer this question. Another 57% indicated that one re-
referred student is returned to a specialized program, and 9% said that 2-3 students are
returned. Lack of available space was identified by 45% of teachers as the reason for students
not returning to specialized programs.

Question Seven - Knowledge of Specialized Programs

The percentage of administrators familiar with various specialized programs was as follows:
SLC - 100%; I-SLC - 60%; Behaviour Adaptation (BAP) — 60%; Supportive Environment (SE)
— 60%; Alternate Education — 80%; Adaptation — 80%; and Fresh Start — 80%.

The percentage of teachers familiar with these programs was as follows: SLC — 93%; I-SLC
— 50%; BAP — 36%; SE — 57%; Alternate Education — 39%; Adaptation — 93%; and Fresh
Start — 64%.

Question Eight — Knowledge of Criteria for Admission

The percentage of administrators who knew the criteria for admission to various programs
was 80% for SLC, 80% for I-SLC, 20% for BAP, 0% for Supportive Environment, 80% for
Alternate Education, 80% for Adaptation and 80% for Fresh Start.

The percentage of teachers who knew the criteria for admission to various programs was 79%
for SLC, 50% for I-SLC, 7% for BAP, 14% for Supportive Environment, 79% for Alternate
Education, 71% for Adaptation and 50% for Fresh Start.

Question Nine - Factors Influencing Effectiveness in Dealing with Student
Behaviour

Teachers and Administrators were asked to rate factors that influence how effectively
they deal with student behaviour using a scale of 0-10. Zero indicates no problem while ten
indicates a critical problem.
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Teachers Administrators Overall
Time 9 9 9
Admin. Support 5 5 5
Board Support 6 7 7
Absenteeism 3 6 4
Supervision 5 7 6
Strategies/Training 5 7 6
Team Support 5 5 5
Community Issues 7 9 9
Other 0 0 0]

ANALYSIS OF I-SLC ReECORDS

Observation sheets, communication sheets and problem logs from the SLC and I-SLC were
useful for several reasons. As techniques and staff training were consistent within the
specialized program, student progress in relationship to these techniques was easier to
analyze than in a regular program, where the student is in several schools and has many
different teachers before placement and after reintegration.

Students naturally progressed at different rates and the program was not successtul for every
student. Reasons for the student’s lack of success included moving away, removal to
another program and escalation of outside behaviour (e.g., removal of the student from home
or incarceration of the student).

The color levels were used as benchmarks for achievement and a means of noting how long
the student could sustain the progress without regression. The goal of the program was to
have the student able to sustain the highest color level (Green) at 85% accuracy for a period
of at least three consecutive months.

Typically, students who succeeded in I-SLC did not show consistent forward progress. There
were periods of regression and re-teaching, some of which were prolonged and demonstrated
severely escalating behaviour. However, over time the students developed skills that
allowed them to regroup more quickly after each incident and persevere at moving toward
integration. (These students fit the “Cycle of Behaviour” developed by T. Moffatt, 1999/2000,
which denotes the cyclical nature of behaviour in students with serious behavioural
concerns.) Although every student moved at a different pace with a different number of
regressions, all successful students followed similar highs and lows. It is my belief that the
adults’ responses to those highs and lows were the pivotal differences between the I-SLC
program and the regular classroom.
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Conclusions

The survey information was personally valuable on several different levels. First, it provided
insight into the school environments provided to students and the level of staff awareness
and resources at these schools. Second, as this was my first attempt at formal research, 1
learned a great deal about the nature of surveys themselves and how they may be
interpreted differently by different respondents. For example, in Questions 5 and 6, I
used the terms “re-application” and “re-referral”, assuming those filling out the surveys would
limit their responses to those students who had previously been involved in special
programs, were released and were again experiencing difficulty. Based on the responses, I
concluded that many respondents answered in terms of all referrals in their schools and
classrooms. Therefore, the information they provided cannot be used to speak about re-
referrals but can provide a basis for other conclusions through comparison of teachers’
responses to those of administrators.

The responses to Question 3 show that 50% of administrators had forewarning and
information or support from the student’s previous program. One administrator added that
(s)he “sometimes” receives forewarning and gets support “if we ask for it”. About the
same number of teachers felt they were forewarned (obviously, if the administrators did not
have the information neither would the teachers). However, 78% of teachers felt they had
information or support. This may indicate that the administrators who do not receive
information pursue it before the student is placed in the class. If this is so, it indicates
foresight and initiative on the part of many administrators in our system who see this
information as valuable for classroom teachers. Unfortunately, the same does not appear
to be true for sharing of information on the program itself. Even though 67% of
administrators were familiar with the student’s previous program, only 22% of teachers
received that information. This is a critical oversight, given the nature of the supportive
program. The skills taught in the program should be seen as essential to the future
success of the student.

Another important link between the programs also appears to be missing, as 33% of
teachers and 50% of administrators feel prepared to handle the student’s behaviour in a way
that is familiar to the child. As the new skills are not yet ingrained (this can only come with
time and practice), it is very important that the new teacher and administrator are given
information about these ways to handle the student’s behaviour and supported in their
application.

Question 5 again indicated similarities in thinking between administrators and teachers, but
differences in perspective. Both agree that two weeks is an acceptable time frame for
Support Services to respond to a referral. However, teachers indicate that they wait up to six
weeks longer than administrators for the same response. It may be that they have been
dealing with the student behaviour longer and so they are more sensitive to time constraints,
or it may be that the referral was not made when the teacher first indicated, but (s)he was
not aware of the delay. In either case, this miscommunication may add to teachers’
frustration as they feel they are waiting for assistance and none appears to be coming. As
a result, once help is offered they are feeling greater stress and are less likely to be
dealing with the behaviour effectively.

Question 6, again, appeared to create some confusion for the respondents. The one
significant response appeared to be that 45% of teachers (or 80% of those who answered this
part of the question) indicated that lack of spaces prevented the student from accessing a
special program.
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Questions 7 and 8 explore not only whether teachers and administrators are aware of the
programs in our system, but whether they understand the different needs each fulfills. It was
surprising that 100% of administrators are not aware of the specialized programs available,
and especially that 40% did not know about I-SLC, when I work with these schools on a
regular basis. I was pleased that most administrators know the criteria for admission to most
programs, but it is obvious that more effort should be put into providing them with
information about Behaviour Adaptation and Supportive Environment programs.

It is important to note that our system uses a generic form for all Student Support
Services referrals. Board office personnel decide which placement students receive based on
the required criteria. Still, it would seem prudent for administrators to have at least
skeletal information about the programs to which they send these students.

Teachers showed significantly less awareness and knowledge of the programs offered by our
system, perhaps because placement of students in these programs is ultimately not their
decision. They address their concerns to the administrators who then pass them on to
Student Support Services. Here I would note a concern about what happens when the
student then returns to the classroom, when the teacher is not aware of what the child has
learned or how (s)he has been taught.

The final question (Question 9) was the one I felt was the most significant, as it identifies
critical factors in dealing with student behaviours. Teachers and administrators responded
similarly, identifying time and community issues as the most important factors, with
board office support a secondary factor. Several teachers responded in writing to this
question, stating that administrative support fluctuates year to year. In years in which they
feel support is high, they deem it not to be an issue. When they are feeling a lack of
administrative support, it becomes a critical factor. This difference in experiences from year
to year indicates how important the administrator is to the success or failure of a student
within the classroom.

Administrative support is crucial. | have it this year, so it is a ‘0’, in previous
years it would be a ‘10’.

Teachers who feel supported are more likely to try innovative solutions to problems and less
likely to respond to students in frustration. They exhibit less stress and more patience with
day to day issues. Conversely, lack of perceived support increases stress factors, which can
interfere with the teacher’s ability to handle negative student behaviours in a calm,
rational manner.

RESEARCH REPORT: A New Path: Helping Regular Classrooms Support Lasting Change in Students with Behavioural Challenges 11



Recommendations

The compilation of the survey data, along with the information from [-SLC observation sheets,
problem logs and communication books, provided insight into the differences between the
regular classroom and the specialized program and, therefore, into the problems that
occur when a student moves from the latter into the former.

I-SLC

¢ One teacher, two associates to nine
students.

¢ Daily teachings of problem solving,
goal setting, anger management and
other prosocial skills.

e Focus on social skills.

¢ Philosophy on behaviour problems
focuses on what the student needs to
learn and how to teach this.

¢ Specialized training on crisis
interventions.

e High awareness of reasons for
negative behaviours and the
conditions for negative behaviour.

e Space and supervision provided for
time-out procedures and in-school
suspensions.

Regular Classroom

Time spent one to one with students
experiencing difficulty.

One teacher, possibly one associate to
20-35 students.

Limited time available to spend one to
one with any student.

Prosocial teachings limited to health
curriculum, and subject to individual
teaching styles.

Focus on academic skills.

Philosophy on behaviour problems
focuses on consequence and
disciplinary action.

Training available, but only if teacher
pursues it.

Awareness of behaviours and
behaviour conditions exists only if
teacher has pursued it.

Time-out and in-school suspension
space and supervision usually
provided by administrator (if
available).

The following recommendations have been developed from this information:

1. Information and planning are the keys to any successful program. Schools must
be given more information about specialized programs and be educated on how
and why they work. Many of the strategies used and taught by SLC teachers are
valid in a regular classroom, especially with the move toward keeping students
in the integrated setting. In addition, teachers should understand any behaviour
condition and be supported in the adaptations that it may require. There is a
great discrepancy among teachers with respect to their beliefs about behaviour
disorders. Education is essential to eliminating the myths and helping these

students succeed.
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2. Prosocial skills training belongs in every classroom. All students can benefit
from regular teaching and practice of problem solving and anger management
strategies. Systematic delivery and school-wide procedures for handling disci-
pline that promote the use of strategies taught would help every student achieve
greater social success.

3. Crisis interventions should be taught to every teacher and administrator sys-
tem-wide. Adult response is critical to changing student behaviour. Proper crisis
intervention techniques help adults to remain calm, allow verbal venting and
not become part of the problem. Once the adults can no longer be “drawn into
battle”, the climate around crisis behaviours changes and the result is a posi-
tive, supportive environment for teachers and students alike.

4. “An ounce of prevention is worth a pound of cure.” Learning about aspects of
behaviour (e.g., anger management, time-lining and problem-solving) is initially
time-consuming, but in the long run it frees up time that would have been
spent dealing with behaviours after a problem. Teachers who say “I don’t have
time to do that” have a real concern, but they should be reminded of the con-
siderable time and energy that they already spend dealing with the fallout of
negative student behaviour. One possible compromise may be to have teachers
“tag” each other for the job of “counsellor”. At any given time within a school,
someone should be available to help a student work through a problem. If not,
there are activities to give the child that promote self problem-solving until
someone is available. Problem Logs, Hassle Logs and Problem Picture Logs are
only a few activities that students can do independently while waiting for help.

5. Cooling off is critical. Allowing students a place and adequate time to cool off
before talking can make the difference between the mountain and the molehill.
Adults mistakenly insist that students “come here” and deal with situations
immediately. There is no point in talking to an angry child, particularly one who
is potentially violent. Indeed, often the adults need time to calm down so that
they can use proper crisis intervention strategies. An angry child who asks to be
left alone is making a positive choice — as long as they know that the situation
will have to be handled eventually and as long as no one is in physical danger.

6. Pick a plan and stick to it, but don’t be afraid to be flexible. It is a good idea to
form a team at school of teachers who have an interest or expertise in these
areas. They are great sources of creative ideas and can help monitor and alter
your behaviour plan. Remember that lasting change takes a great deal of time
and patience, but these are still children. If we don’t teach them now, then
what does their future hold?

7. Remember that grownups make mistakes too. Don’t be afraid to admit your part
in a problem. “We learn, not through our successes, but through our failures.”
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Final Thoughts

I have learned many things since beginning this project, through both the formal process
and the informal conversations I have had with teachers within and outside the Regina area.
I have a great deal of respect for those who do committed, thorough research and strive to
help the information become available to Saskatchewan teachers. I have a strong
appreciation for the Regina Public School Board and all its efforts to support all of its
students. I realize now that other systems are starved for these programs and initiatives,
which makes it all the more important to get the information to classroom teachers.
Many deal with these students with little or no support and are unaware of the ideas and
the training available to them.

This project has strengthened my resolve to work with these students and their teachers and
to help provide information to schools on supporting lasting change in students with
behavioural problems. My research is obviously only a beginning - it scratches the surface
on behavioural issues in schools today. Much more can be learned and shared on this topic,
but research is, I believe, the most important step. Information provides opportunities for
both adults and students to face and overcome these challenges.

To laugh often and much;

to win the respect of intelligent people and the affection of children;

to earn the appreciation of honest critics and endure the betrayal of false
friends;

to appreciate beauty,

to find the best in others;

to leave the world a little better; whether by a healthy child, a garden patch or
a redeemed social condition;

to know even one life has breathed easier because you have lived.

This is the meaning of success.

Ralph Waldo Emerson
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Recommended Resources

The following is a bibliographic list of resources for classroom teachers. Each is filled with
practical, classroom friendly lessons and ideas, many of which are reproducible.

Bernard, Michael E., Linscott, Jean L., and Nicholson, Jamie. (1997). Program
Achieve: A Curriculum of Lessons for Teaching Students how to be Successful in
School and in Life. Athens, Ontario: Hindle & Associates.

Borba, Michelle Dr. (1989). Esteem Builders: A K-8 Esteem Curriculum for Improving
Student Achievement, Behavior, and School Climate. California: Jalmar Press.

Canfield, Jack. (1986). Self Esteem in the Classroom. Culver City, California: Self-
Esteem Seminars.

Huggins, Pat. (1997). Helping Kids Handle Anger. Longmont, Colorado: Sopris
West.

Reithaug, Dawn. (1998). Orchestrating Academic Success. West Vancouver: Stirling
Head Enterprises.

Reithaug, Dawn. (1998). Orchestrating Positive and Practical Behavior Plans. West
Vancouver: Stirling Head Enterprises.

Vernon, Ann. (1989). Thinking, Feeling, Behaving: An Emotional Education
Curriculum for Children. Champaign, Illinois: Research Press.
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School Child. Champaign, Illinois: Research Press.

Gossen, Diane Chelsom. (1998). Restitution: Restructuring School Discipline. Chapel
Hill, N.C.: New View Publications.

Green, Ross W. (1998). The Explosive Child. New York: HarperCollins Publishers.

Morrish, Ronald G. (2000). With All Due Respect. Fonthill, Ontario: Woodstream
Publishing.

Vitaro, F., Gendreau, P. L., Trembley, R. E., and Oligny, P. (1998). Reactive and
proactive aggression differentially predict later conduct problems. Journal of
Child Psychology and Psychiatry, 39, 377-385.

Wood, Mary M. and Long, Nicholas J. (1991). Life Space Intervention: Talking with
Children and Youth in Crisis. Austin, Texas: Pro-Ed.

Woodward, L., Taylor, E., and Dowdney, L. (1998). Journal of Child Psychology and
Psychiatry, 39, 161-169.
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Appendices

1. Teacher and Administrator Survey

2. Integrated Structured Learning Classroom

3. Observations Sheet

4. Level System
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Teacher and Administrator Survey

HELPING CLASSROOM TEACHERS SUPPORT LASTING CHANGE IN
STUDENTS WITH BEHAVIOURAL CHALLENGES

School/Grade Years of Teaching

1. On Average, how many students do you refer to Student Support Services EACH
YEAR for behavioural reasons?

0-3 4-6 7 or more

2. Approximately how many of these are re-referrals (have previously attended and were
released from special programming)?

0 1 2 3 4 5 6 7+

3. Please check all that apply:
Q I received forewarning that the student would be in my class.
Q I received information and/or support from the student’s previous program.
Q I was familiar with their previous program.
QI felt prepared to handle any behaviours in a way that would be familiar to the student.

4. Approximately how many of these students each year receive:
U Psychological / IQ Assessment
0 School Social Worker referral
U Learning Assistance / Academic assessment
Q Other (please list)

5. What is the average time frame between initial re-application and first response from
support personnel?

0-2 weeks 2-4 weeks 4-8 weeks 8+ weeks

I feel an acceptable time frame would be

6. Approximately how many re-referrals end up back in a specialized program?
0 1 2 3 4 5 6 7+

If O, please state reason (problem resolved, alternative solution chosen, no spaces
available, student moved, etc)

7. I have heard of: (check all that apply)
Q SLC Q I-SLC Q BAP 4 SEEDS U ALT.ED
Q Adapt. 4 Fresh Start

8. I know what the criterion for admission are for:
U SLC U I-SLC U BAP U SEEDS U ALT.ED
Q Adapt. 4 Fresh Start
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9. Factors which influence how effectively I can deal with chronic student
behaviour are:

0 = not a problem 10 = critical problem

___ time

___ Administrative support
___ Board office support
___ absenteeism
____supervision

___ strategies / training

___ team support

___ community issues (poverty, unemployment, violence, illiteracy, etc)

___ Other (please list)
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Integrated Structured Learning
Classroom

PHILOSOPHY:

The Integrated Structured Learning Classroom (I-SLC) is an individualized educational and
treatment program for children who are unable to consistently function in a regular
education environment, but whose response to interventions has shown significant positive
gains, OR for whom behaviours are determined to be “at risk” but responsive to early
interventions. The fundamental objective is to help the student develop the necessary skills
that would enable them to be successfully integrated full time into their home schools.

The I-SLC endeavours to provide a positive and caring therapeutic learning environment.
Educational efforts are directed toward affective components related to self and others.
Instructional procedures include: social skills training and self-instructional training.

The goals are to develop:

- a sense of self-worth - empathic awareness
- social competency - self-monitoring and self-intervention skills
- positive emotional expression - self control

The I-SLC provides a systematic delivery of consequential events. Behaviour management
is accomplished through positive reinforcement, modelling strategies, token reinforcement,
behavioural contracting, time-out procedures, reflective journalling, hassle and problem-
solving logs, and direct teaching via the Second Step Violence Prevention Program.

STRUCTURE:

One of the most important things a school can do for a student with behavioural difficulties
is to provide a well defined routine. Predictability and structure, under the supervision of
caring teachers, are extremely important. Well defined schedules can prevent problems.

MODELLING:

Through the use of teacher modelling the student can be shown critical skills, such as how
to compliment others, ask for assistance, thank others, listen and voice difference in
opinion in a non-hostile manner.

Time OuT:

Time out is initially used when behaviours have escalated beyond the control of the
student or staff. As students progress through the program, they develop their own time out
strategies, which they use to self-monitor and prevent “explosions”.
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CoOMMUNICATION Book:

Good communication is essential to assess and chart progress for the student. A
communication book will be sent to the home school, I-SLC, and home with the child each
day. Parents and teachers are expected to sign, write necessary comments, and return the
book to the student. The student is responsible for carrying the book with them to
different locations.

The student and I-SLC teacher spend time one on one daily grading the list of positive
behaviours. As well, the student sets weekly goals to work on. These goals are graded by both
the home school and the I-SLC teacher. A signature is required in the communication book
by the parents/guardians each day to ensure the lines of communication are continuing,.

CLASSROOM LEVEL SYSTEM:

The I-SLC program has a four coloured level system designed to shape behaviours, teach
management techniques and generalize new skills. In essence, a level system is a hierarchy
of skills and behaviours which the student is expected to master. The level system provides
visual feedback about performance. Classroom privileges are contingent upon explicit
and well-defined performance. The initial levels start with fundamental skills that progress
in complexity and shape the students’ behaviour as they move through the system. Each
level has certain privileges that are not available to students on lower levels. The I-SLC
program provides fewer external rewards than the regular SLC program as the emphasis
shifts from external to internal motivation.

SUSPENSIONS:

Physical and verbal aggression and persistent non-compliance may result in a send home,
in-school, or home suspension. Behaviours of this nature will not be tolerated as it puts all
members of the classroom, including the child, at risk. All staff members of the classroom
have been trained in Nonviolent Crisis Intervention to deal with these situations. If a
send home or home suspension occurs, the parent is required to be available or provide an
alternate place for the child to be sent. Before the student will be allowed back into the
regular classroom, a meeting must occur between the parent, child and teacher. At this time
an incident report will be provided and the student will sign a report stating the changes that
will be made to prevent future incidents. All students returning from suspension will
receive O points until restitution and behavioural plans are in place.
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Observations

Name:

Week of:

Day 1

Day 2

Day 3

Day 4
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Level System

RED LEVEL:

“I can show caring about myself and others”

Student will appropriately:

Enter and leave the school and classroom

Move through the hall

Store outdoor clothing, backpack, and belongings
Store class materials

Sit at desk or chair in the classroom or in the hall
Line up for recess, fire drills, etc.

Return signed Communication Book and agenda

Pro-Social Skills:

Keep hands and feet to self re: people and property
Controls teasing of others

Speaks kindly and respectfully

Behaves appropriately in the taxi

Privileges:

1.Draw, read or color at their assigned area.

2.Work by self at QAT.

3.May be assigned specific work by teacher.

4.Free time limited to solitaire, Uno, puzzle, educational computer games, etc.
5.No partner at DEAR or other work time.
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Red Level

Week Of: Student:

Day 5

Day 1

Day 2

Day 3

Day 4

Behaviors

am

pm

am

pm

am

pm

am

pm

am

pm

1. Behaves appropriately in taxi

2. C-Book signed & filled out

3. Sits down & gets to work when asked

4. Completes all assignments

5. No teasing

6. Uses appropriate language

7. Keeps hands & feet to self

8. Picks appropriate QAT

9. Properly lines up, walks in school,
follows basic rules

10. Acknowledges & tries to follow instructions

Initials

Sub-Total

Average (/2)

+ Bonus

Daily Total

Weekly Total:

Minimum Points:
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Level System

YELLOW LEVEL:

“l can use good manners and learn classroom routines”

Student will appropriately:

e Use ‘please’ and ‘thank-you’

e Follow classroom and playground rules

e Listen when others speak

* Acknowledge and follow instructions

e Raise hand to ask or respond to questions

* Respond appropriately to staff and peers

e Ask for help appropriately

e Ignore distractions and work on assignments

Pro-Social Skills:

e Showing self-control by taking a time-out on request, going for a walk, etc.
e Speaks kindly and respectfully re: no teasing or intimidation
e Works on problem-solving in a suitable manner

Privileges:

1. Play partner games (both people must be on yellow or above).

2. Play puzzles, checkers, Uno, or cards with a teacher or supervisor.

3. Computer educational games IF blue and green students are not using it. NO
INTERNET.
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Yellow Level

Week Of:

Student:

Day 5

Day 1

Day 2

Day 3

Day 4

Behaviors

am

pm

am

pm

am

pm

am

pm

am

pm

. Maintaining Red levels

. Listens to classroom teacher

. Keeps hands & feet to self (people & property)

. Does not disrupt others’ work period

. Ignores distractions

. Responds appropriately to staff & peers

. Developing self control (T.O. or walk on request)

8.

Problem-solves after incident

9.

Uses good manners (P&Q, raise hand, etc.)

10. Brings CB & homework

Initials

Sub-Total

Average (/2)

+ Bonus

Daily Total

Weekly Total:

Minimum Points:
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Level System

BLUE LEVEL:

“I can express my feeling appropriately”

Student will appropriately:

e Use “excuse me”, “thank-you”, etc.

e Show respect for teachers

e Share and wait for turns

e Know how to ask for help

* Bring necessary materials to school

e Make corrections promptly without complaint

e Participate in class activities

e Walk away from others behaviours (Use Rule 1-2-3)

Pro-Social Skills:

e Shows verbal and physical control

* Expresses feelings appropriately

¢ Enters into problem-solving

* Accepts direction and consequences from staff
¢ Apologizes appropriately

¢ Speaks kindly — no teasing or intimidation

¢ Behave appropriately in taxi/transportation

Privileges:

1. All Yellow and Red Privileges.

2. Special activities with teacher.

3. Group board games or individual games — partners on blue or green.
4. Educational and supervised Internet computer time.

5. Special integration at request of home school.
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Blue Level

Week Of: Student:

Day 5

Day 1

Day 2

Day 3

Day 4

Behaviors

am

pm

am

pm

am

pm

am

pm

am

pm

1. Maintaining Red & Yellow Levels

2. Responsible for CB, homework, & class materials

3. Shows respect for teachers

4. Completes assignments, corrections

5. Finds appropriate QAT

6. Knows how to ask for help

7. Enters problem solving or T.O. with assistance

8. Walks away from others’ behaviour

9. Accepts direction & consequences

10. Works quietly & steadily

Initials

Sub-Total

Average (/2)

+ Bonus

Daily Total

Weekly Total:

Minimum Points:
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Level System

GREEN LEVEL:

“I can figure out the problem and begin problem-solving”

Student will appropriately:

e Talk appropriately with staff and peers

e Show consideration for others

¢ Organize material and time

e Sit and work quietly

e Complete assignments and corrections

e Do work promptly without arguing

e Participate positively in all activities

e Demonstrate sportsmanship and is a positive role model

Pro-Social Skills:

e Initiates problem solving

e Sets goals for self and works toward them

® Accepts corrections from staff and (certain) peers

e Shows consideration for staff and peers

e Is a positive role model

e Uses prosocial skills with some success

* Not teasing or intimidating

e Completes problem-solving forms properly/assists others in problem solving
¢ Apologizes appropriately

¢ Behaves properly in taxi

Privileges:

e All Red, Yellow, and Blue privileges

* Choice of free time activities

e All special out-of-school activities with home school
e Computer games and monitored Internet access

e May attend additional 1/2 days at home school

¢ Enters and leaves for recess independently

e Works in pairs with Blue/Green student
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Green Level

Week Of: Student:

Day 5

Day 1

Day 2

Day 3

Day 4

Behaviors

am|pm

am

pm

am|pm

am|pm

am

pm

1. Maintaining Red, Yellow & Blue levels

N

. Responsible for CB & assignments

3. Organizes work & completes corrections

S

. Shows sportsmanship @ recess, gym, etc.

5. Shows consideration for staff & peers

6 . Sets goals for self & works toward them

7. Apologizes & restitutes appropriately

8. Uses prosocial skills successfully

9. Acts as a role model for others

10. Handles correction form “other” adults (sub,
lunchroom, recess, itinerant, etc.)

Initials

Sub-Total

Average (/2)

+ Bonus

Daily Total

Weekly Total:

Minimum Points:
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Black Level

IN-SCcHOOL SUSPENSION (NO POINTS AWARDED)

Day 5 | Day 1 | Day 2 | Day 3 | Day 4

Behaviors am|pm | am|pm | am|[pm | am[pm | am|pm

Good Cab Behaviour

Is Responsible for Communication Book

Stays in Assigned Area

Completes All Assignments

Accepts Responsibility for Actions Resulting in 1.S.S.

Uses Appropriate Language

Accepts Escort to Cab, Washroom, Drink, etc.

Completes Problem Logs

Comes up with Restitution Plan

Approval Initials

Date

To Re-enter the classroom, student must have at least one half day of acceptable
behaviour.

Continued disruptions while on I.S.S. will result in Out of School Suspension.

I.S.S. is automatically 2 days for students returning from O.S.S.
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