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Executive Summary of

An Action Research Report;
Connecting Wanuskewin and Saskatchewan Schools

by Doug Smith and Sam Robinson
College of Education, University of Saskatchewan

This report is the story of an action research project. The project began when Doug Smith had an idea which he
took to the Wanuskewin staff. From this conversation, Doug and the Wanuskewin personnel defined a research
problem: how to make Wanuskewin more accessible to schools. How could Wanuskewin get more students to the
site, to help fulfill their educational mandate? Doug then assembled a team of primary teachers and Wanuskewin
personnel and said, “Here is our problem: how do we connect Wanuskewin and Saskatchewan schools?” In doing
this, Doug was acting within the framework of action research — allowing the participants to state and own the
research problem.

In keeping with the action research model, the participants defined the solution: a handbook for primary teachers.
Acting as facilitator, Doug worked with the project team to produce the handbook. It was a collaborative work,
which drew upon the teaching experience of four primary teachers and the Aboriginal knowledge of the
Wanuskewin personnel. This handboGknnecting Wanuskewin and Saskatchewan Sghsalew available for

primary teachers to plan a field trip to Wanuskewin Heritage' Site.

As this story of our action research project points out, the project is representative of the nature of action research:
personal, professional, and political. On the personal level, the project provided the primary teachers, Norine, Jan,
Colleen, and Megan, with the opportunity to grow in their awareness of Aboriginal knowledge, and they valued the
sharing of ideas; the Wanuskewin personnel, Darlene and Lionel, discovered the world of teachers and learned
more clearly what a site visit means for teachers — how a field trip to Wanuskewin can help them achieve curricu-
lum objectives. And the university personnel, Doug and Sam, grew in their awareness of Wanuskewin, Aboriginal
culture, and the conduct of action research.

On the professional level, the project team has put together a handbook of value to teachers. Through this project,
they extended their professional commitment which will, at once, help teachers with field trips to Wanuskewin and
help the Wanuskewin staff to make these field trips more appropriate for teachers and their students.

The project indirectly dealt with the political nature of action research. It was a project in which three Aboriginal
and five Non-aboriginal personnel worked together. Although each of the Non-aboriginal participants had had
cross-cultural experience, they noted the value in having the Wanuskewin resource personnel as part of the team.
All participants, it was interesting to note, were conscious of the long-range, long-term value of this project. They
clearly saw their role as setting a foundation to improve and enhance relationships between First Nations and non-
Aboriginal people in Saskatchewan. It was a project to help young children grow in their understanding and
acceptance of differences among people.

! This handbook is available in hard copy from the Stewart Resources Centre, Saskatchewan Teachers’ Federation and the College of
Education, University of Saskatchewan homepage: Federation and the College of Education, University of Saskatchewan homepage:
<http://www.stf.ca/>

<http://www.usask.ca/education/wanuskewin/>
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An Action Research Report:
Connecting Wanuskewin & Saskatchewan Schools

This is the story of an action research project. It all began in 1998 when Doug Smith gave his secondary, preser-
vice, teacher-education students an exam question: develop a plan for your subject area to show how you would
conduct a field trip to Wanuskewin Heritage Park. He was so impressed with the answers that he took some of the
suggestions to Jeremy Morgan, then director of Wanuskewin, where he received encouragement to carry on with
his idea.

Jeremy told Doug that the Wanuskewin Board had placed relationships with schools, and attracting more school
visits, as an important priority. So Doug got the idea: to connect Wanuskewin and Saskatchewan schools. His
original thought was to develop a series of plans for kindergarten to grade twelve. But, his sense of reason pre-
vailed, and he decided to work only at the primary level — for kindergarten and grade-one teachers.

Doug gathered an action research team of teachers, Wanuskewin personnel, and university researchers and applie
for a McDowell Research grant. They submitted the application, were funded for $4,765.00, and the project is fin-
ished: a handbook for teachers of kindergarten and grade one, and this action research report.

The Handbook

Before moving to the action research report, we will provide you with an overview of the handbook. The hand-
book, Connecting Wanuskewin and Saskatchewan Schisadsailable from several sources. You can access it
through the College of Education: Links homepage or the STF homepage, and hard copies are available from the
Stewart Resources Centre at the Saskatchewan Teachers’ Federation.

As stated in the handbook, the objective€ofnecting Wanuskewin and Saskatchewan Schosls
* toincrease awareness of Aboriginal students and teachers to their own cultural heritage,

e to increase sensitivity of non-aboriginal teachers and students to First Nations’ people and their
cultural heritage,

e toincrease understanding of Saskatchewan teachers of Wanuskewin Heritage Site and Aboriginal
heritage,

» to develop a teacher handbook that correlates with primary curricula,

e to study and evaluate the experiences of the co-researchers as they engage in an action research
project, considering experiential learning and site visitation.

The handbook, then, is a guide for teachers to take their primary classes to the Wanuskewin Heritage site. It pro-
vides useful information on how to prepare for a site visit, conduct a site visit with students, and plan follow-up
activities. This report responds to the last objective — a comment on this action research project.
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The Research Team

In keeping with action research technique, Doug gathered a research and development team who entered the pro
ject with varying responsibilities:

e The first group in the project were the kindergarten and grade-one teachers from Saskatoon:
Colleen Kowaluk (St. Mark), Megan Lee (Hugh Cairns), Jan Stirling (Hugh Cairns), and Norine
Tourangeau (King George). Their contribution was to bring the reality of the primary classroom to
the project. Derrek Murdoch, a College of Education intern who was placed in Colleen’s class-
room, also participated in planning and development of the handbook.

e The team also included two Wanuskewin staff members, Darlene Brander and Lionel Tootoosis,
who brought to the project their knowledge of Wanuskewin. Darlene and Lionel, with Norine
Tourangeau, also served as consultants on First Nations culture and protocol.

e The project included two College of Education professors: Doug Smith and Sam Robinson. Doug
assumed the role of over-all director of the project; Sam served as research consultant and writer.

e Rodger Graham, Instructional Support Services, College of Education, University of
Saskatchewan, was responsible for the layout and graphic design of the handbook as well as the
design and layout of the website.
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Action Research

The origins of action research lie in social activism, brought into focus

the social conscience of the 1960s and 70s. This thinking linked a desi
social change and social justice with research. Action and research
seen very much as a political process, not as a process for finding an
or truth.

Educators have tended to take a less political view of action research
them, action research represents a means to bridge the theory practic
It represents an approach to research that values the knowledge of th
ticipants, and provides a means for them to become centrally involvec
research project, all the way from defining the question to working towe
resolution or solution. This involves a change in role for the traditio
researcher, from workingn subjects to workingvith participants.

There is an additional perspective on action research: the personal.

The reader may find these refer-
ences to action research useful:

Bill Atweh, Stephen Kemmis, &
Patricia Weeks. (1998). Action
Research in Practice: Partnerships
in Social Justice in Education.
Routledge.

Wilfred Carr & Stephen Kemmis.
(1986). Becoming Critical:
Education, Knowledge and Action
Research. Deakin University Press.

Peter Reason. (1994). Participation

in Human Inquiry. Sage

Ernest T. Stringer. (1999). Action
Research, second edition. Sage

result of action research, in addition to political action or knowledge ge
ation, lies in its value to the individuals in the project. For them, acf
research provides an opportunity to gain greater self-knowledge
expanded understanding of professional practice, and the benefits o
sonal relationships that come from working with a team.

Our project, then, has its root in the action research tradition, combining elements of all three traditions: the politi-
cal, the professional, and the personal. On the personal level, the participants have noted the benefit from their
work with the project, as part of their growth in understanding their own professional expertise, but also that of the
other participants. In particular, the Wanuskewin staff gained a greater appreciation for the needs of teachers from
a site visit; the teachers came to understand the purpose and problems of those working at the Wanuskewin site. A
the professional level, the Wanuskewin project has fulfilled its main purpose: to connect Wanuskewin and
Saskatchewan schools. We now have a handbook which will introduce teachers to Wanuskewin and to help them
plan a site visit more efficiently and effectively. Finally, on the political level, this project can be see as a compo-
nent of the anti-racism endeavours that are part of our society. It helps teachers start children at a young age to
understand and value the heritage of the First Nations members of our society. For the non-Aboriginal children, the
Wanuskewin visit introduced them to the spirit and sacredness of the Wanuskewin site; for the Aboriginal children,
the Wanuskewin visit provided the opportunity to see and value their own heritage.

None of the participants in our project had previously engaged in action research. In fact, the idea of research was
not something close to them. Theirs is the world of practice — of making things work for young children in their
classrooms. Yet these teachers willingly accepted Doug’s invitation to join this project, an invitation which they
came to value. The following section presents the experiences of these teachers with action research — giving their
understanding of their involvement, and their assessment of their achievements.

Each participant was interviewed at the completion of the project by Sam and Doug. They used conversational
interviewing, an approach to interviewing which suggests that both interviewee and interviewer are responsible for
building or co-constructing the content of the interview. It is interesting to note that the teachers’ responses close-
ly align with the perspective presented in the research literature. That is, they intuitively experienced the personal,
professional, and political aspects of action research.
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Megan Lee

For Megan Lee, this action research project was very much an opportunity to gain personal knowledge and to
develop professional expertise. When asked why she joined the project, she said:

It was to learn more about Aboriginal culture.... | started my career in inner-city. Really as a
beginning teacher, | didn't know a lot about Aboriginal culture. But | encountered many
Aboriginal children in the classroom, so over the years | tried to learn a little bit, but | just
scratched the surface.... So it [joining the project] is to enhance my personal knowledge.

Megan’s involvement included not only gaining knowledge, but also experiencing collaborative work. She says,
“I think I learned how to put things together, the process of group work, how a person, then a group, come to a con-
sensus, decision-making, that kind of thing.” Megan listed her knowledge achievements from this action research
project: “[l learned about] elements of the culture | didn’t understand, met some people of Aboriginal ancestry,
spent more time at Wanuskewin, learning more about the culture in general.” Interestingly, for Megan, her per-
sonal involvement in action research reached out to include a political component. Her work in the project
connected her with the Wanuskewin staff, and she saw how our action research project was in effect a microcosm
of how people learn to accept each other in the wider world. Megan explains,

When we come to understand how other people do things, then you can come together to a certain
extent. One group gives a little, another does as well. So you cant collaborate unless you do that,
unless you have mutual understanding. It is really difficult to come to that point where you get
somewhere. So the process evolved from several people’s distinct ways of doing things to, eventu-
ally, a group way.

Colleen Kowaluk

Colleen entered the project for much the same reason that Megan did: her school had decided to focus on
Aboriginal knowledge. Colleen tended to stress the professional aspect of action research — a concern for class-
room practice. When asked about her reaction to joining an action research project, Colleen confessed that
research for her was dry, distant, and not particularly practical. She understood research as experimentation, as e
search for truth or conclusions. It was something done on teachers; teachers became the “other” in the researct
equation. She didn’t find that kind of research of real help for her work in the classroom. About McDowell
research, and research in general, she says:

A lot of things...with the McDowell Foundation have been very dry, from other people you
know...and very technical, and not necessarily things that | have found that were extremely useful
in the classroom.

The action research model fed into her strong desire for application. In commenting on her involvement in the pro-
ject, she says,

| feel that this [the action research project], of us getting together and sharing ideas and learning
out there, we’ve really been able to find something that’s going to be very functional for people in
the classroom.

Her focus, very much on the professional and personal aspect of action research, took a decidedly qualitative per-
spective. She goes on:
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W, you're researching but you're doing it as you're going along, you're working through, taking
everybody’s ideas and you're not just taking stats and trying to make things work. | feel with
action research it's people getting together, brainstorming, sharing ideas, and coming up with
something that’s workable.

Colleen intuitively bought into the model of research as people coming up with their own solutions: “it's people
getting together.” Stressing the collaborative nature of this model, Colleen developed this metaphor: “We each
took a little part and the parts came together to make a wonderful recipe.” She concluded her description of action
research with a reminder that this research is important for professional development, for support to teachers.
Colleen says, “Research is fine but | like, research to me, the best part of it is coming up with something that’s
workable for other people and | think that's what we did here. And I like that.”

Jan Stirling

Jan entered the project because of Megan. Teaching in the same school, Megan asked Jan to join the actior
research project which she had just committed to. And so Jan entered for personal reasons and for her own profes
sional development: Doug was very enthusiastic about the project. But | have not been involved in a project like
this before so it was a learning experience for me from that point of view, too.

She entered the project, then, because of its practical nature, a chance to deal directly with classroom activity. In
defining action research, Jan noted its functional nature and its utility for professional development for teachers:

I think of a practical kind of research that could be used at a later date. That can be user-friendly
for teachers. I'm happy to see, in this case, something already established in the city [Wanuskewin
Heritage Site] and that we need to use more.

For Jan, the collaborative nature of action research was important. She saw, too, the utility of the handbook as
something developed from within the teachers’ circle, and not imposed from outside. She had this to say:

I have manufactured much of my own materials, and | havent collaborated with other people over
it. To have the collaboration with other people was wonderful. To have the input from
Wanuskewin people was great, too.

The whole process wasn't too difficult for Jan, for she saw collaboration as a natural act for teachers: “teachers are
natural for collaborating.”

Selected Themes

During the interviews, we (Doug and Sam) asked the teachers about specific experiences in planning the handbook
for the Wanuskewin project. We wanted their opinions on a number of issues: cross-cultural relationships, the util-
ity or value of the project, experiential learning. In the following discussion, we report the teachers’ thoughts on
these issues.
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Aboriginal Knowledge and Cross-cultural Relationships

One strength of Wanuskewin is that it presents first hand the history of the Aboriginal peoples of the prairie region.
Lionel pointed out that the curators at Wanuskewin are concerned with translations into Aboriginal languages. So
much of the region is Cree-speaking; yet there are other language groups in the area as well, such as the Dene, th
Dakota, Nakota, and Lakota peoples, and the Sioux and Saulteau. By default, then, many displays are presented ir
English. Lionel explains:

They tended to shy away from stuff like that [touch screens] because there is all the different lan-
guages, and it is obviously easiest to get Cree things, and you want them to have equal
representation.

At the time that the planning process was happening, Wanuskewin had a display of the Treaties that were signed on
the prairies. Lionel pointed out how this display helped viewers understand the treaties, and indeed, that some
treaties had been signed recently. Lionel says,

Like | was looking at a grade ten curriculum — social studies and native studies — and one of the
things that people dont realize, that there was a treaty signed right up until the 1970s. | mean
these things arent things that happened a hundred years ago, they are really current.

Lionel highlights tribal differences

The experience with the Wanuskewin Project helped even the experienced teachers in the project increase their cul-
tural sensitivity. Megan says,

There are things | learned, not earth shaking or shattering, that have nuances of meaning that |
had no idea before. For example, the drums and the implications for women. And re-creating
certain parts of the culture are more sensitive issues than others. [I thought about] what you can
do with kids in the classroom, what you can re-create [and what is inappropriate].

With her increased cultural sensitivity, Megan has learned not to take for granted things that she gave little thought
to previously.
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Yes, my sensitivity is heightened. With increased sensitivity, you are always double checking,
always thinking, “Am | saying something that might offend someone? Is there something here that
I dont know?” | had to ask that question a couple of times because | wasnt sure of the implica-
tions. With your heightened sensitivity, you don't want to make a mistake.

Jan noted the value of introducing kindergarten children to a cross-cultural experience. She explains, “I really
think that this is the best age to give a cross-cultural experience to children because they are so open.” In fact, she
shared a field-trial experience with a group of children from White Cap First Nation, and noted how naturally the
children accepted each other: “I don't think that my children realized that they were White Cap First Nations, First
Nations people. They just saw them as eight kids on the trip as well.” Jan describes the situation:

They came along on the trip, ate our bannock, sat with us. | think that a wonderful cross-cultural
thing happened right there. | think that | might hesitate to say that [to the children]. Then we
might look at them in a different light. Five year olds are so wonderful at being all-encompassing,
saying we're all kids, we all play together.

Jan, however, does point out a difficulty in introducing young children to Wanuskewin: the problem of bridging
past and present. The children become so fascinated with seeing the historical Aboriginal people that they can't
bridge to the present. She was supportive that the Wanuskewin guides did not appear in traditional dress, an
approach that would have continued the stereotyping of Aboriginal people caught in a time trap. Jan explains,

My one concern is, how we can relate current-day native lifestyle to what the children are seeing
[at Wanuskewin]. That’s a big concern for me. Every now and then I'll say to the children, “Do
the First Nations people live in tipis right now? Well, no, of course they dont. What happens right
now?” They happily reply to me “No they dont.” But I'm still not sure if [my children really get

it].

Jan goes deeper into the issues and raise
the question of dealing with differences | =
among cultures with young children. =
Should she, she queries, have raised th
fact that her children were sitting with
First Nations children? It becomes, then,
an issue of pointing out similarities,
rather than differences. And, thinks Jan,
you don’t have to point out similarities:
“The similarities were there.... They
were unspoken similarities that just exist-
ed.” The moment for these five year olds
was experiencing and appreciating, not
understanding.

}a

arlene, Jan, and Norine — the “oreo Cookie” trio.
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Colleen notes that how this action research project was a personal, professional development experience. She
explains,

What | found really, really good for me was finding all the different authors and storybooks that
would work with kids and things that would fit into the things | have already been trying to teach
the kids. And | think | got a lot wider range of ideas and a better understanding.

And she goes on,

And I think I've got a much better understanding of the people at Wanuskewin, what they’re trying
to accomplish out there, and what | can take from that and give to these little five and six year olds
to help them with their [understanding], we're on this, anti-racist [theme].

Colleen explains in some depth her widening knowledge which resulted from her work with the project. In
response to the question, what was the most brilliant experience for you in your cross-cultural relationship among
the project team, Colleen commented on her increased awareness of Aboriginal dancing:

I think that the one experience that was biggest for me was the dancing and how it's grown, and
talking about the different meanings of the costumes [regalia].... | didnt know anything about the
dancing, you know, understand what the jingles meant and the different types of dances and the
things like that.... And their dancing and their drumming and all of that is encompassed with the
spirituality of what they believed back then, and it's a higher being, Mother Nature, you know, the
mother sun guiding and the whole bit. And the relationship of what | believe and practice today
[as a Roman Catholic] was a real sort of Eureka moment.

In the interview, Doug asked Norine whether our Wanuskewin project would do anything to combat racism.
Norine provided this thoughtful response:

Anything that can bridge, and make connections, is a big step. As an Aboriginal person, what has
been going on [in Saskatoon concerning allegations of police racism] is very disturbing. We need
to address a lot of issues still. A lot of racism does exist and it exists in institutions. Education is
a way to do that.... As educators, we dont need to carry the world on our shoulders. But we have
a role to play and a responsibility for battling racism. This is a big step in that direction. Our
Wanuskewin project has the chance to bridge the gap between Aboriginal and non-Aboriginal.

Previous Experiences at Wanuskewin

The experiences that some teachers already had at Wanuskewin directed their thinking about how to set up the site
visit. In preparation, Colleen said that she had visited the site to get ready for a visit. She noted just how important
such preparation is for making good use of time while at Wanuskewin:

| went through the display, right from the very beginning all the way through, and wrote down the
specific things, so that when teachers go, they have an idea of what is in the display. When you
come, to begin with, it is so overwhelming, like it was for us, making sure that you see everything
that is there, so | went through and wrote it all out — in point form.

Colleen had taken her class out the previous year where she had an interesting experience with one of her students
an immigrant child from Bosnia. This child was terrified at the thunder sounds that are part of the indoor display.
Colleen tells this story:
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My little boy from Bosnia, that | had a couple of years ago, freaked out on me. He thought he was
being bombed. He dropped to the ground and started to scream.

And, as Colleen notes, few teachers would think of such a reaction to the Wanuskewin display.

Experiential Learning

The site visit to Wanuskewin can be explained as experiential learning, and the teachers saw the value of the hands
on nature of this project. Jan stresses the importance of hands-on experiences for young children:

I think that the teachers need to be made aware of [the need for students to use their senses] before
they come into the display. That the kids have to really look, as well as the things that they can
touch, because | had parents that were with me that said “dont touch those, just look.” and |
would say, “no, they're there, put them on, try them out, this is hands-on in here for you to work
with.”

For Jan, Wanuskewin is a good way to get students to understand the concept of history. She says,

Like yesterday, when we went there, | stood there and looked at this hill and | thought, how would
they know this is a buffalo jump, and | guess that is where we are coming from with the children,
because there is so much for them to learn there.

Ready to add tipi poles.
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Megan notes that experiential learning is not laissez-faire teaching. Rather the experiential component of
Wanuskewin should be supported by classroom activity. Becoming a full-time graduate student, Megan had the
opportunity to observe Jan’s follow-up activities. She points out that what Jan did before and after the site visit
supported the students’ experiential learning:

What Jan chose to select from the information [about Wanuskewin] and what she chose to focus on
after. That might have helped form their minds. But she did ask them to bring things from home.
In that way, each child could focus on what was important to him or her.

In fact, these artifacts from home could become valuable in assessing students’ learning:

If they brought it [their article from home] in before, they would have a before perception — before
knowing about it. | think maybe afterwards, when they took these items home, then they might have
more or different knowledge or viewpoint of how that impacted on the lives of Aboriginal people.

Colleen provides an anecdote of one of her student’s learning about wind and the placement of the camps:

You had the wind. They understood why the camps were down [the cliff]. They did the tipis [back
in the classroom as an after-visit activity]. They were setting them up [in our model camp], and |
laughed at one of the little guys as he put it in [the model camp] and he wanted to put it on the
floor. And I said, “Well, why would you want to put the tipi on the floor?” “Well, it needs to be
down in the valley, so the wind doesn't get it.” They did learn, they really grasped the concept of
what it was back then.

Norine noted that the idea of experiential learning was upper-most in the minds of the teachers in the project. She
describes how these teachers had the concept of “hands on” central in their mind:

I think “hands on” came out the most. Experiential learning. In order for them to experience
what goes on at Wanuskewin, they have to
touch, listen.... That's the way students
learn. It has to be visually there. They have
to hear it. It has to make sense for them. |
believe “hands on” does that.

Jan reminded us that we need to consider experiential leg
ing for teachers, too. Her vision for teacher inservice is
hold sessions at Wanuskewin, in effect take teachers thro
the same process that the action researcher project te
used.

| think, though, that we have to inservice
teachers as well. For many reasons it [a
site visit] is overwhelming. We know it [the
handbook] back to front, but for those not
involved in the project.... Megan and |
were talking, the best place would be
Wanuskewin. Actually go out there with a
group of people [teachers], go round the
whole site. Hands on!

Campsite sheltered from the wind.
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Utility of the Wanuskewin Project

The project team spent nearly two years on the Wanuskewin Project; hence we were interested to know what value
the participants saw in the project. The project, we discovered, was of value both to the teachers and the
Wanuskewin staff.

Colleen described the handbook this way: “I've been out there a lot of times with kids and have done a lot of things
but it's nice to have that handbook to give me a really good focus on exactly what | want to do out there.” She
shared a draft of the handbook with the other teachers in her school:

| gave it to a couple staff members to look at, the grade-one teachers and the grade-four teachers
and they thought it was really good. The grade-four teachers thought they should be using it for
their field trips. They have a grade-four program [at Wanuskewin] and they walk the trails and do
the buffalo hunt, but they really liked the before activities and the after activities and they felt that
those were really beneficial, even for older kids.

Her final assessment gave a strong passing grade to the handbook:

I think what we developed here is something that can be used across grades, not just necessarily in
kindergarten and grade one, but any kind of primary, lower-elementary grade would be able to
find it very useful.... | think we have a very good working model. Give ourselves a pat on the back.

Megan echoed Colleen’s conclusion. She saw the handbook as a solid aid for teachers. She says about the hanc
book,

| hope that it gives teachers a place to start.... And that is all we can expect. If teachers take us at
our invitation and come to Wanuskewin with their classes, they will be introduced to information
that they didnt know before. Like anything that you provide to teachers, some will run with it, oth-
ers will do the trip, then put the handbook on the shelf.

Jan answered our question pragmatically. She used it in her own planning. She noted that she was having trouble
coming to a starting point for her theme on Wanuskewin. She mentioned, “Usually | have resources all round me
and go from there,” but for this Wanuskewin project, she couldn’t find the centre of her theme. Because the unit
was new for her, she struggled where to go with it. She used a draft of the handbook to get her direction:

The cultural notes are very good. They focussed me back again on what | was saying. For exam-
ple, the related curriculum tells you what things to key in on — the importance of family, look at the
teepee, show how needs are met.

Norine also noted that she found the handbook of value in her own unit planning. In comparing her field trip last
year to this year’s experience, she attributed her success to the work on the action research project — and the hanc
book. She notes just how practical the guide is:

When a primary teacher decides to go to Wanuskewin, our teachers’ guide has it all there. The
teacher won't have to go digging around. It's all there from when you first have the idea to go. It's

clearly laid out in the book — things to do before you go and things to do when you get back.
Definitely useful.... |took my class last year. We went, it went fast, but we didnt really zero in on
important things. If | had our handbook then, it would have shown me what Wanuskewin has,
what we can do, and even what we can do back in the classroom.
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And Norine believes that the handbook is a good start to help teachers keep Aboriginal culture in mind throughout
the year. As she says, “The curricula are ongoing all year. The experience will help with National Aboriginal Day
in June.”

The Wanuskewin Staff:

For the Wanuskewin staff, they saw value in learning the teacher perspective on a site visit. They came to see that
a visit is not just an experience, an exciting trip if you will. It is, rather, an experience which is connected to the
Saskatchewan curriculum, and which teachers use to further the knowledge, skills, and attitudes of their students,
achieving the objectives of the curriculum.

Darlene commented on the different styles of working. The kindergarten teachers, who are used to working with
each other, informally talk and explore, and in an indirect way come to closure on a thought or problem. Darlene
found this way of working at odds with her more direct approach, perhaps an approach honed by working in the
business world at Wanuskewin. Darlene says,

| like to go straight to the point and there’s other learning styles [the teachers] that would like to
explore every single option...and to web it. You can imagine a web, and exploring every point on
the web and doing that. Whereas | like to try to go straight to the point...and discuss the one
straight topic instead of veering off to this side and then veering off to that side.

Darlene didn't see these differences as cultural, but as more people specific. She mentioned, “I think it's people
differences [in learning style]. | think it's just personal, just my way of learning versus another person’s way of
learning.”

Lionel tended to agree with Darlene, that differences in approaching group work were personal rather than cultur-
al. He saw the group work that the action research project team was involved in differently from Darlene. Like the
primary teachers, he saw value in talk and group exploration:

I think when you're working with different groups like we were, that there are a lot of things that
need to be clarified so you did veer off the topic a little. You had to start talking about different
things and people started talking about their experiences so it was interesting in that sense. You
learn more about the people in the group and you get a little more idea of where people are com-
ing from and | think you need those excursions to carry on.

Like the primary teachers, Lionel and Darlene thought that the project achieved its objective. The action research
project did produce a teacher-friendly document. Darlene noted that the handbook was the result of solid collabo-
ration of people from several perspectives, and that the success of the handbook could be attributed, in part, to the
variety of opinions and experiences that the team members brought to the project. She says,

It was accomplished because there were representatives from Wanuskewin here, and there were
teacher reps here too that could input information and could confine it so that the handbook is
extremely teacher-friendly, and so that it can be used by a wide number of teachers, from rural to
City.
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The Wanuskewin staff members, moreover, saw the project working both ways. The project was equally helpful to
Wanuskewin, for Wanuskewin’s mandate is not only tourism, but education. Darlene describes this benefit:

Wanuskewin sees itself as an educational institute, not only a tourist attraction. So the process of
doing this project, developing the handbook, and being able to distribute it to the education system
may verify ourselves in Wanuskewin’s offering to schools. It works both ways.

Both Lionel and Darlene felt their responsibility to Wanuskewin to make certain that anything included in the
handbook would be acceptable to the First Nations’ community. Lionel felt that the contribution from the
Wanuskewin staff was crucial in developing the handbook. He says,

| think when | agreed to do it [join the project], | wanted to make sure that what was in the hand-
book was culturally appropriate. We're not going to put together some document that somebody is
going to tell us what to put in it. No, I'm going to make my points and make sure that what | think
is right and what was originally — like Wanuskewin was originally set up by the elders. They
approved everything and basically we're not putting in anything new. We're just putting a differ-
ent slant on it for younger kids — so in that sense it was okay. But | think we...our input was very
necessary as to what they should be learning and the way it should be presented.

And Lionel did reserve the right to review the references that the teachers had collected for a bibliography in the
handbook. He did reject one book which did not represent First Nations culture appropriately. He was not famil-
iar with many of the titles that the primary teachers included, but, taking his responsibility to make certain that the
handbook represented the First Nations culture appropriately, he did review all books on the list and rejected those
that were not appropriate.

One interesting fact to emerge from this interview was the variety in First Nations cultures. Indeed, Darlene,
Norine, and Lionel represented differences among even the Cree culture. Darlene explains:

Because Lionel and Norine come from the Northwest Saskatchewan and they have different takes
on Aboriginal culture and traditions, and I'm from the Northeast and I'm of a different perspec-
tive.

In the interview, Doug Smith asked about the issue of gender role difference within the First Nations community.
He had noted that for some questions, Darlene wouldn’t respond, but deferred to Lionel, to get him to answer. This
issue wasn't of real concern for either Darlene or Lionel, but it did lead to a discussion of spirituality. Darlene
explained that there were spiritual issues that she was not free to talk about, and that gender differences in roles
played were of a spiritual nature. Darlene says, “There were certain things around the spiritual area that | might
have known but | don’t have the right or the wish to talk about. | want to make that clear.” She went on to explain
that she had written a protocol for Wanuskewin which they could give to teachers who would like to have an elder
visit their classroom. There is a definite protocol to follow in making such a request.
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The Experience of the First Nations Participants

Three members of the project team were First Nations personnel — Lionel Tootoosis and Darlene Brander from the
Wanuskewin site, and Norine Tourangeau, a grade-one teacher from King George School in Saskatoon. This sec-
tion provides an account of their experiences as project team members.

Norine appreciated the value in having more than one Aboriginal person on the project team. She noted that often
Aboriginal teachers are asked to represent the whole of First Nations culture and experience, something that is
impossible to do. There was support in numbers.

Darlene and Lionel have as their jobs the answers to questions about Aboriginal culture. They
present Aboriginal culture to the public. Having them there was a big asset. If | was the only one
there.... 1 dont have all the answers and don' claim to know all about Aboriginal culture. They
added to it.

Norine saw the value of the project as an experience for school children. In her interview, we noted that a signifi-

cant objective for the Wanuskewin site was to bring the First Nations heritage to the First Nations peoples. Norine

felt that our Wanuskewin project did this. At the same time, she was aware of the need to present the First Nations
heritage to others. Indeed it was important for her that children of all cultures learn the values and heritage of

Wanuskewin, and to make these values relevant to them. She describes her feelings,

I have about one third Aboriginal students [in my classroom].... It's not only Aboriginal, but all
cultures. Like | have Chinese students in my room. | think that anything that Wanuskewin has to
offer is relevant to all people, all students. | think all can learn from the Aboriginal values that are
presented to students at Wanuskewin.

Norine noted that one feature of Wanuskewin was to present First Nations people of Saskatchewan as unique
groups. She believes, like so many First Nations people, that it is necessary to recognize the differences among
Aboriginal peoples. So she says,

It helps to show that Aboriginal
people in Saskatchewan are not
one and alike. That even if | know
that as an Aboriginal person, my
students, for example, probably
dont have a very clear view on
that yet. No one has really
addressed that yet. They dont
know if they are Cree or Saulteau.
So | think that is important for
them to know who they are and
what First Nation they come from.

Learning “how the bee got its stinger”.
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Norine also noted that the handbook provided a good introduction to Aboriginal knowledge and Aboriginal ways
of knowing. She exclaims:

Oh, I really liked the four-part sheets. The students at this level will look and relate to the four
parts. The four seasons and so on.... And just carrying on from there. Using the sheets can be an
ongoing thing as well. The medicine wheel is taught this way. That's the essential thing.

As part of the project, Jan invited Norine’s class to Jan’s school to dance for her kindergarten children — as a result
of one of the suggestions in the handbook. Norine tells just what a positive experience this event was for her own
students, how they came to value their Aboriginal heritage.

They liked it. They were really proud. In the first performance a couple of my girls were dancing
with their heads down. | told them go in with your head up. Dont be looking at your feet. | talked
about what they were able to show others. In the next dance they were very proud. They need
more things like that to happen to them.

Lionel found the exchange of ideas with teachers helpful. Although he had been working with school field trips at
Wanuskewin, he didn’t know the objectives of teachers for field trips. He talked about his learning this way:

For me...l dont come from an education background, so it was really interesting to see the way
teachers think and how when you're developing [a curriculum], the steps you have to go through.
It was a learning process for me.

| think it's been helpful because, for me, I'm always presenting information. I'm always giving
information, now | get to see what goes on behind. When a teacher comes, | didn't look at it [the
site visit] from their perspective as much as | probably should have. Then you start to see what the
teachers’ expectations are, and what they wanted to get from what you're saying and what they
think their kids should be learning.... It really helped; | didnt realize how much there was behind
all the information that the students needed to get out of it.

Lionel also discovered something about the awareness that others have about Aboriginal cultures. Even though he
was working with teachers and professors who have had an interest in Aboriginal education, he found that what he
thought was common knowledge wasn't always so. He says,

The other thing that | really noticed right away was how little people really know about Aboriginal
culture. | think a lot of times | just assumed that people knew a lot of things, like certain easy
things or just the basic things, and there is a lot of knowledge there, | guess. Teachers just dont
really know.

Darlene, too, found that there were things that she thought the teachers would know, but didn’t. Yet, she saw the
benefit of the action research project in getting the project team together. She says, “It was interesting to actually
see [the gap in knowledge], but it was also good to have the opportunity to explain that.”

Lionel provided an example of his surprise at knowledge awareness. He noted that the dancers were described a
wearing costumes or outfits. He had to explain that what the dancers wore were not costumes, a word that tendec
to trivialize their dress. Rather, the more appropriate word would be regalia, a word which captures the signifi-

cance and spirituality of the dancers and their dress. He pointed to another example: the importance of the eagle
feather in Cree tradition. The eagle feather is an important symbol in Cree culture. If a dancer drops an eagle
feather, only an elder must pick it up. The eagle feather remembers warriors who have died, and having an elder
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pick up this representation of a fallen warrior honours his memory.

Lionel also provided his feeling of responsibility for his First Nations community, and the importance of his
involvement in our action research project. He wanted to make certain that anything he signed would be in keep-
ing with the intent of Wanuskewin and the elders who have directed Wanuskewin. He is aware of the long-term
impact of anything put into writing:

I'm kind of wary of thinking somebody is going to come along and read what this guy Lionel said.
I've always been taught that you have got to be very careful when you put things down on paper,
that | can affect generations and generations to come.

In fact, he provided an insider’s perspective on Wanuskewin, and the fact that many elders were wary about
Wanuskewin and especially concerned about the impact of anything they put into writing, and he outlines why the
oral tradition is so important for First Nations people. He alludes to the fact that the oral tradition carries with it
consensus, the holistic view of a group of people. In contrast, anything written reflects the views of only one per-
son:

A lot of elders are really scared about putting a place like this up because you're going to affect
people beyond your time.... A lot of First Nations people will not, they're leery about putting
something onto paper.... They are wary of these things [like the handbook]. They might come
back, or it'll come back to that person that put it down. You cant capture everybody’s [ideas], and
that's why the oral tradition is so important.... That you dont want to put things on paper.

Both Darlene and Lionel felt that their involvement in the action research project was worthwhile. They noted too
the difference between urban First Nations students and those students living on a reserve. And that the project
was a beginning, with many directions to follow. Darlene sums it up:

There are a lot of different avenues this project could take, and probably should take — a perspec-
tive from the band school, urban Indians in the regular public school systems and separate school
systems, and how to address all their needs and objectives as well. | know Wanuskewin would be
very interested in pursuing more options like our [action research] project.... Sure, count us in.
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Field Trialsat Wanuskewin

The February 29th, March 3rd and 8th field trials were opportunities to test our handbook plan with 108 students,
18 parents, 4 teachers and 6 other adults. Other adults comprised four teacher associates and two university grad
uate students who used their respective expertise in outdoor education and museum education to critique our
handbook and trial. Adults and students from four schools participated. Classes included: combined morning and
afternoon classes from two kindergartens, one grade one, and one K3 multigrade class. Their clientele ranged from:
white middle class suburbs; multicultural school with a balance of mainstream, Aboriginal and immigrant children
(10 ESL); an innercity school with one-third Aboriginal pupils; and an all Aboriginal band controlled school.

Because Megan moved from teaching to university study in January 2000, we had room to accommodate an addi-
tional class. A multigrade class from a band controlled school extended our range of students. Doug provided the
Whitecap First Nations teacher with an invitation, explanations and the handbook. She agreed to join Jan’s group
on the March 3rd field trial.

During the three trial days at Wanuskewin each class participated in an introduction, archaeology/nature walk,
exhibit tour, tipi raising and dance. Each class used whole group instruction for the introduction and dance portions
and divided into three small groups for the walk, tour, and tipi raising. A teacher or two or more adults led each
small group.

Booking dates were selected to meet research timelines, and to test winter visits feasibility. Teachers favoured late
spring or early fall visits and avoided other seasons. Our winter visit would demonstrate that positive school visits
were possible at any season. Doug acted as liaison, photographer, participant observer and program modifier in
each of three site visits.

Data Collection

Previsit data was collected from teacher interviews, field notes collected during visits to the schools, and phone
calls to the Band controlled school. During the visit data were collected from participant observation notes, teacher
and parent responses, and after-visit interviews with the four teachers. Post-visit data were also collected from
teacher interviews, examination of student products, and parents’ survey responses. Interviews were conducted by
Sam and Doug, Jan and Megan created and conducted a parent survey, and Doug examined student products in tf
schools.

During analysis, Sam and Doug highlighted interview
transcripts excerpts as they listened to the interview
audio tapes. Then Doug collated data under the before,
during, and after the visit themes. Below, Doug
describes highlights from the “before”, “during” and
“after the visit” experiences for the four classes and
himself. Co-researchers approved or edited the manu-

script as needed.

Sam interviews Megan.
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Field Trial Highlights

Before the Visit

Each class found unique ways to prepare for the visit. Prior to the visit, Colleen explained her site day plan and shared
the relevant handbook sections with her parent and teacher-associate, small-group leaders. Both she and her grou
leaders had previously visited the site. She followed the handbook suggestions, enacting the buffalo drive leading to
the building entrance, explaining the introductory media presentation, and stating expectations for her two classes.

Jan’s suburban kindergarten classes employed several methods. They discussed and displayed Aboriginal artifact:
collected from home in a “Show and Tell” case because she wanted her students to connect home artifacts with the
site activities and exhibits. As well, she prepared them for archaeology with “dishpan digs” where broken flower-
pot parts were discovered in pans of sand. And when Norine’s Aboriginal dance troupe performed, it sparked
interest beyond her classroom:

Wepushed all the tables back and both grade one classes attended as well. | could have invited the
whole school. Other teachers were keen to be part of it. This cultural area where we live and teach
doesnt have enough of that. This is obviously a need.

Jan prepared her small group parent leaders on the bus ride to the site.

Pupils from the remaining schools viewed the field trial as part of a continued focus on Aboriginal studies. For
example, Norine’s students, familiar with regalia used in Aboriginal dancing, extended their understanding during
the site dance demonstrations. Similarly, the band controlled students, instructed in Dakota, displayed their under-
standing at Aboriginal languages listening stations. Teachers from both schools used handbook previsit
suggestions before the visit.

During the Visit

The variable climatic conditions offered challenges and opportunities. Features of the handbook guided the activi-
ties but leaders adapted to weather. Despite Colleen’s dread of cold, her students warmed on their walk to
messages frozen in snow. Their evidence of animals, deer tracks later paired with coyote paw prints, exploded into
a life sized actuality when white tail bounded over a hill. The walk was planned but the weather created an unex-
pected opportunity to study animals in their seasonal environment. Her urban pupils used to thinking of animals as
cartoons, now asked: How did the Aboriginal people use the beaver?

Jan had different time of visit concerns. She questioned pupil readiness. Their site visit was also their first full day

of instruction. She also regretted that cold prevented her children from seeing people digging at an archeological

pit. She like othetdearned that site visitor meanings may vary from those planned by educators. During their walk

her students grew excited at every large rock. She was prepared to discuss glacial erratics; they, following images

in the introductory movie, “expected a buffalo to pop out”. She valued how the site offered “big picture things to

see” and “tipis that grew before their eyes”. Similarly, she appreciated how the exhibit hall set the scene:
Everything where it should be

sights, sounds, fur to feel, tipis
The buffalo jump above.

! Macdonald (1999) discovered that visitors’ meanings did not always conform to those planned by exhibit developers.
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But, some of her parents, found the addition of the interactive computer touch screens in the same area “anachro-
nisms better served in a different spot”. Others saw “kids at computers” as students out of control.

In contrast, the intern, Colleen, and Norine accepted mediated multitask opportunities. Norine clarified: “Kids have
to touch, listen, and see to make serisilégan noted that the children were “involved, and engaged” and spelled
out why the passage of time in archaeology was a bit foreign to young children: “When they don’t know when
recess is, or if they have had lunch or not, going back in time is a very difficult concept.”

The three separate site visits gave us the chance to discover flaws, modify and improve the handbook. For exam-
ple, uneven small group timing during the first visit caused us to shorten the walking time and distance. Following
adjustment, the three, small-group activities ran simultaneously. To compensate for not walking to the foot of an
actual jump, we highlighted the interior buffalo jump exhibit. The children sat beneath the interior cliff face with
closed eyes, drummed their hands on the floor in the rising crescendo of a bison stampede, then they opened thei
eyes upwards to see buffalo poised to plummet. Fingering buffalo jaw bones located on a nearby wall and their own
mandibles helped children connect the jump to archaeological remains. We also fine-tuned the buffalo-drive role
play with each field trial. On the third visit, we quickly cast the students as wolves, buffalo calf runner, and bison
as they stepped down from the bus. Then all became part of the buffalo drive.

The arrival of Jan’s student who is visually impaired and has cerebral palsy challenged access issues in our hand-
book. The icy trail walk was impassible for her wheelchair, but with help from her aide, we instantly improvised a
touchsound tour for her. Tactile experiences included feeling stuffed animals, trying on furs, stroking rough buffa-
lo pound logs, and sensing the

temperature, sound, and texture dif
ferences of bronze and stone
sculpture. Questioning the child
through her aide, we discovered tha
she enjoyed placing her pole in thg
tipi raising, hearing drum dancing,
exhibit hall thunderstorm sounds, and
smelling fresh picked sage.

Beneath the buffalo jump.

2 Futurist Rushknoff (1996) explains that some adults have difficulty accepting change in a world mediated by television and
computers but the “screen-age” child is valued for the ability to do many things at once (p. 50).

¥ McGinnis (1999) notes, learning how to communicate, behave and assist disabled persons on field trips are needed first steps
in providing for exceptional children.
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After the Visit

Interest generated in the field trial continued after the experience. Most
quently children recalled interactive experiential learnings such as
playing buffalo and placing their poles during the tipi raising. Bulletin boa
buffalo jumps, tipi floorplans, models, and dioramas illustrate this. Meg
observed that children also learned what teachers chose to focus on
example, Norine emphasized writing by having her grade-one students \|
sentences about tipis on a tipi shaped template. ¥

As well as creating four part visit memory drawings and model tip
Colleen’s children signed out all animal track and library resources writte
illustrated by Aboriginal creators. The impact of weather during their fi
trial continued to direct their interest. Student fascination for the field t
was illustrated by one of Colleen’s mothers who asked:

What did you say about Wanuskewin? My daughter’s deter-  Call to dance.
mined to go there in the spring, when things start to grow, in

the fall when colors change and leaves fall off, and when they

have dancers.

The field trial affected the ESL (English as a second language) students. Colleen’s request for a “B” word prompt-
ed an Iranian girl with little English to call out “buffalo” and placing her hands on her head, recreated the horns
used in the buffalo drive role play. As mentioned before, the terrified Kosovo child linking falling buffalo to bomb-

ing had to be comforted while near the jump.

Jan’s suburban children portrayed strong visit memories and understanding in a bulletin board buffalo jump, deco-
rated tipis, and a Wanuskewin booklet. The process and effects of the jump were shown with forty-eight original
buffalo depicted in upright, splay-legged, and feet-up positions. These children also used prewriting skills, con-
necting symbols to objects during their selection of tipi decorations, and their booklet demonstrated sentence

completion skills as seen in the chart below:

| HEARD | SAW | FELT

Talk about tipi movie fur

Thunder tipi scared (from thunder sound)
Drums birds’ nests sad (missed his mother)

4 Macdonald (1999) suggests that ESL student responses may be examples of unexpected visitor imagining or language com-

petence problems.
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Parent surveys highlighted the need to attract and educate parents for field trips. Parents, recruits, and volunteers
helped two schools. The other schools with no option but to use teacher associates demonstrate the difficulties in
obtaining parent helpers. Using the Wanuskewin volunteer seniors is an option that could be explored. These teach-
ers were also concerned with how to help parents help them. Because parents in the project acted as small grouy
leaders, parent performance expectations were high. Survey data revealed that some needed to know exactly wha
they should do and say. They needed pre-trip instruction and materials presented in a 15 minute after-school train-
ing session. Other more flexible parents adapted to need. But both groups needed focus cards for use during the
visit. Teachers suggested that these cards should state: Look for..., see this..., and talk about....

The purpose of action research is to allow teachers to name, frame and solve their own problems. This team of
co-researchers accepted the challenge of making the historic site more accessible to teachers and agreed that the
handbook would be practical and useful. To accomplish their purposes they needed to conduct field trials with a
range of teachers and students to test the handbook ideas. The handbook improved following testing with actual
classes representing a diverse group of students. These experiences show that field trials are a needed compone
in action research.
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The Experienceof an Intern Teacher: Derek Murdock

When the project team began its work in the fall of 1999, we were joined by Derek Murdock who was completing
his internship in Colleen Kowaluk’s kindergarten classroom at St. Mark School, in Saskatoon. This is an account
of the experience from an intern’s perspective.

Derek saw the experience as valued added to his undergraduate teacher education. He had the opportunity to worl
with a project team, to find out about the McDowell Foundation, and to take part in a curriculum development pro-
ject. At first, of course, Derek felt insecure about his involvement. He says, “| sat there and | was in awe at the
situation. It really was an intimidating thing to sit there in the company of university professors and a bunch of
teachers that have lots of experience and people that have a lot of knowledge about the subject matter — and | did-
n't have much.” Derek sat through his first meeting wondering about his role, and wanting to say something: “well
should I pipe up?” But Doug Smith solved that problem for him. Derek comments on how he didn’'t have time to
think about his response: “I was a little thrown off right at the end when Doug asked me, what would | want. And
then | came up with my famous line, ‘You know, keep it simple.”” Derek describes his involvement this way,
explaining how the experience has extended his university work. “It was the first time that I'd ever been anywhere
near anything like this.” In response to the question whether he found the experience intimidating, Derek says:

Intimidating isnt a good word for my experience. | guess it was just something very, very new.

You know my research is in my papers and that’s it, and that's not really too deep a thing. But it

was just the situation, not knowing what was going on and just being happy to be there. And think-
ing this could be a really great opportunity for me.

But Derek’s hesitancy didn't last long. He soon realized that he had a role to play in the curriculum development
project. Growing in comfort with the group, he describes the situation in the following comment where he makes
reference to an event that happened during the final planning meeting. Derek voiced his opposition to the elaborate
matrix which most of the group seemed to value. Encouraged by one of the project team, Derek put forth the argu-
ment that this matrix to cross reference curriculum content and Wanuskewin displays was too complex, not helpful
for classroom teachers, and really it was a superfluous idea. Derek remembers:

At first | just sat back and listened to what they were doing. And as | got more comfortable — my
nature is to voice my opinion quite freely, so | guess that [his opposition to the matrix] just kind of
came out. | was kind of worried about that after that last meeting. | didnt want to come across
too negative. | wasnt sure that | was a jerk, but that's just the way | am. If | see something or if |
feel like | have an opinion on something, then I’'m going to contribute. It’ not really so much, |
dont think that | learned to interact with them. It’s just the point where | got comfortable enough
to say, okay these people are going to listen to what | say, so I'm going to say it and you know if
they accept it, if it works, then fine. If not, well that's okay.

Incidentally, the matrix does appear in the final handbook, but in a much modified form, thanks to Derek’s direc-
tion: keep it simple.

One valuable contribution that Derek made was to remind the planning group, who were all based in Saskatoon, of
the needs of rural Saskatchewan. He was a student himself in Rosetown, and he was mindful that teachers in rura
areas do not have the same opportunity or support available to teachers in Saskatoon. Here is Derek’s descriptior
how minor changes to the handbook would make it more friendly for rural teachers:
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Like the last meeting: seeing the Saskatoon Zoo. You dont have to say that. You can say “some
animal farm or park,” like those people who have bison farms, go visit that. | guess | kind of got
pegged with that one too, but it's something rural. It just struck me right away. The first time |
heard that, it’s like ok, well that’s great — if you were in Saskatoon. But if you're not in Saskatoon
it's going to be bit more of a challenge to do that kind of thing. You're going to have to do some
more work. So, it's just my background.

One of the goals of the Wanuskewin Project was to consider the nature of experiential learning. Derek described
not only how he learned about experiential learning, but how he had experienced experiential learning. Derek had
never been to Wanuskewin, and his introduction to the site had a major impact on him. He says,

A huge part [of my learning] for me [was] not being there before. | was lucky, maybe, to not have
ever been to Wanuskewin before. So the first time that | went there, even sitting in for the slide pre-
sentation, it's kind of awe inspiring. You're sitting there and on the screen you've got the
landscape and everything else and you turn around and you look out the window and it's right
there. | guess going through the exhibits and playing with the computers and stuff...I'm probably
more of a kid than a lot of kids that I'll ever teach. | love that stuff, and | hope the kids do too.

Derek goes more intensely into the value of experiential learning. He notes the value of experience over TV and
video, connecting to the reality of the lives of many children. He comes up with the phrase “genuine meaning” to
value experiential learning:

And | think being able to push the buttons, and make your choices for what kind of rock is going to
make the best arrow head, for example, | think the kids will really get into that. As far as the

dance, being able to participate in a round dance...what better way is there to learn about a part
of culture. You can watch videos all day long, you know kids watch videos all the time. | think that
experience loses its “genuine meaning.” To be able to actually participate in a round dance with

somebody that knows what they are doing, that is leading you through it, | think that's really

important.

Doug and Derrick gain “hands-on” experience.
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Derek goes on to note how people integrate experiences. He describes how children remember what they learn,
what leaves impressions in their minds, or to put this into learning theory, how children form schema or constructs:

As far as a nature walk, ... it's one thing to talk about archeology but to walk by and look at the
remains of an archeology dig, | mean it's pretty impressive. And I think that's the kind of thing that
leaves impressions in the kid’s mind and, you know, we are dealing with grades K to 1 children, but
that’s the kind of thing they re going to remember. You know they are not going to remember little
[things], but if they walk down and they see this big old hole where people actually dig and pull
things out of that, | think they might remember that.

For Derek, this project was a new venture into research. Derek valued the experience of moving from university
papers, which he thought of as surface-level activity, to real, action research. For him the practicalities of the
research process were fascinating — research protocols and ethics approval. He says,

It was just, well, to learn the process of how research was gong to [be done]. [Doug] outlined how
everybody was going to sign a form, and then the waiver..., and then just the interview process and
everything else.... It was the first time that I'd ever been anywhere near anything like this.

The experience of this action research project provided Derek with the opportunity to work in a cross-cultural con-
text. The reality of Aboriginal knowledge and the Aboriginal point of view was always front and centre, and Derek
had the opportunity to interact with the First Nations people on the research project who represented Wanuskewin.
Derek talks about his encounter with Aboriginal knowledge, describing the wonder he experienced as he acquired
new knowledge:

Like with the dance, not picking up an eagle feather if it falls, stuff like that was... just kind of blew
me away, because | didn't know about it. And I think there is so much stuff, so much information

that we don't know.... | expanded my horizons a little bit better just being there.... The tipi thing,
I didnt know there was always the same number of poles, and that each pole really had a sacred
significance.

He goes on to say, “I had always assumed that | was a fairly sensitive person and aware of things but there is lots
of little things that | didn’t really know about.” Visiting Wanuskewin, Derek came to appreciate the value of visit-

ing the heritage park, and the benefit of learning about Aboriginal culture on an equal playing field: the
Wanuskewin site.

This action research project provided Derek with a first-hand experience with curriculum. In his comments, Derek
outlines how he moved from a belief that curriculum is a listing of content, of material to be covered, to a more
complex awareness of curriculum. He describes his understanding of the kindergarten curriculum this way:

In kindergarten there essentially is no curriculum. So the stuff that | did wasnt really based on a
curriculum, whereas if I'd been interning in grade one or grade four or something like that, the
stuff that I did, | would have to have been more structured.

The experience with the Wanuskewin project propelled Derek to consider the concept of curriculum and to under-
stand it as something more than “stuff that | did.” He describes his growing awareness this way:

I guess the other thing | learnt about curriculum is that it’s just so huge.... For me | think about it
and | look at a curriculum and | say, holy smokes, like this seems just so massive....
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He goes on to describe a new view of curriculum which includes not only content but also children, and the impor-
tance of the interaction:

| understand there is a fine line to balance between curriculum and what the kids are actually
going to do because really to the kids what they are going to do is more important than where it is
coming from.... Looking at [our handbook], it tells me what is happening in Wanuskewin which is
great; it tells me why it's in here, how it connects the curriculum, and | think that's [connection]
the goal.

Working with this project, Derek came to understand research, action research, and professional growth. He says,
in response to a question about his involvement in the project, “Research is learning.... | think we all learned
something.” And he learned first hand about action research. “I think action research is something where you set
out to do something, like with us we set out to make the teacher handbook.” But Derek realizes his involvement
was so much more than participation in research: “For me | have learned so much more than just making a hand-
book.... And | would assume that everybody else found something, whether it's about themselves, or about
culture, or it’s just learning how to [develop a handbook].”

Derek left the project with an enhanced understanding of curriculum, and a greater fund of knowledge about
Aboriginal culture and Aboriginal knowledge. He gained a more comprehensive awareness of curriculum and cur-
riculum development, an initial understanding of the role of research and action research in education, and an
appreciation of the McDowell Research Foundation.
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